Abstract
Background

35
Research on the use of student-produced video as a teaching and learning strategy in 
59
From the drawbacks, the students practiced with the cameras before officially using them, 60 the skills lab availability was assured, and a faculty resource was available when videotaping (Milan, 2003) .
66
This study's purpose was to explore third-semester baccalaureate nursing students' 67 perception of the value of using student-produced video as an approach for learning HTT Interested students were asked to complete the 34-question survey without including any 117 identifying information. They were encouraged to ask questions before filling out the survey and 118 informed that submission of the completed survey constituted consent to participate.
119
Results
120
Out of the 80 students enrolled, 72 participated in the survey, a 90% response rate. For Table 2 , Appendix B).
127
Exploratory Factor Analysis
128
The researchers emphasize the exploratory nature of the factor analysis. There is Researchers use face validity to decide the degree to which the items in a scale relate to a 137 construct (Hair et al., 2010) . In this study, the researchers used face validity to make sense of the 138 item loadings on each factor in terms of learning.
139
Factor 1: Process and Outcome. This subgrouping included 10 items (Table 2) . Its 140 Cronbach's Alpha was strong, .89 (Table 1) . The responses that the students chose most 141 frequently averaged somewhere between agree and strongly agree for each of the items (Table   142 2). Conceptually, their responses suggest that the videotaping process worked and the outcome 143 was productive in that they were able to identify normal assessment findings in the healthy adult, 144 what they performed well, what they wanted to improve upon, and a plan to improve.
145
Factor 2: Feedback and Review. This subgrouping included 5 items ( frequently averaged somewhere between agree and strongly agree for each of the items (Table   148 2). Conceptually, their responses suggest that the one-to-one feedback and review with faculty 149 was worthwhile. Cronbach's Alpha was strong, .80 (Table 1 ). The responses that the students' chose most 152 frequently averaged somewhere between agree and strongly agree for each of the items (Table   153 2). Conceptually, their responses suggest that they felt that their clinical faculty supported their 
168
The results also suggest that the learning environment created was effective. The Regarding teaching strategies framed in the element of content, the students reshot their 176 videos to master the HTT through repetition, a trick of the trade. Given the parts to include in 177 the HTT, the students successfully put it together in a sequence that made sense to them, a 178 control strategy. Learning strategies were self-grading and feedback from faculty during a one-179 to-one meeting. and develop a plan to perfect and maintain their skills.
187
The performance of an entire HTT assessment is complex compared to the basic, separate 188 performance of system parts. The student learned the basic, individual system assessments (i.e. 
193
Limitations
194
The project limitations included convenience sampling, sample size, preliminary 195 reliability and face validity of the survey subgroupings, and possible social desirability bias.
196
Conclusion
197
The study added knowledge about the student-produced video approach to learning HTT 
